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Educational assessment may be either end-oriented or development-oriented
(summative or formative assessment). Of these two iImportant functions of
assessment, only the former tends to be emphasized among teaching practitioners.
End-oriented assessment is often no more than the product of an end-of-course test.
The results are most likely group-referenced, whether the test is norm-referenced or
criterion-referenced, and final grades are awarded on the basis of relative standing of
the scores or the magnitude of the scores defined as levels of attainment. Little or no
useful diagnostic information is provided to learners other than categorical grades at
the end of instructional programs. In the context of tertiary EFL education, learners
who are relatively more proficient may attain good grades with minimum efforts and
those who are less proficient may fail to do so in spite of their efforts. This does not
seem to be fair.

This article reports on how these problems could be mitigated, referring to
assessment tasks that the writer has employed and samples of dialogue journals
that he has collected recently. It is argued that assessment should have a positive
role in fostering learners’ language learning and enhancing their ability and
motivation to use the target language in a meaningful context.

1. Types of Assessment
1.1 Summative and formative assessment

Assessing students’ learning can be either end-oriented or development-oriented
(Weir and Roberts 1994). These two purposes of assessment are labeled as
summative and formative assessment. The former type of assessment concerns the
general level of a group or individual learners' course-end achievement.
Teachers/Evaluators (hereafter TEs) are usually content if the students' general level
of achievement is as high or higher than they expected as a result of their
instructional effort, or higher than the control group's status as tested in an
experimental research design. The second type of assessment is designed to cover
the whole teaching/learning process in a given instructional program. The purpose of
this assessment is to help foster the students’ learning and make teachers aware of
their instructional problems.

While both types of assessment play essential roles in formal education, the
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latter is often neglected or scarcely recognized, especially in tertiary instructional
programs. Some teachers engaged in classroom assessment (TEs) are not committed
to anything more than grading students’ levels of final attainment measured by a
single one-hour test. Students are mostly concerned about grade levels, or just
whether they pass or fail, but rarely about the process or quality of learning. Those
students who have done well in regular class work or assignments may not gain
high scores on a single semester-end test and their daily efforts may not ultimately
be rewarded with good grades. On the other hand, some test-wise students are able
to achieve good or passing grades, just by focusing their attention on the final exam.
Is this state of affairs fair?

1.2 Norm-referenced and criterion-referenced assessment

In the context of secondary school education, norm-referenced assessment was
once regarded as an official method of dividing students into different grades. This
method is an effective means of discriminating among or rank-ordering students. A
potential problem with using this method in classroom assessment is that the
performance of an individual student is assessed in relation to that of all other
students in the class. This means that students in a relatively competitive class or
school have more difficulty gaining good grades than those in a less competitive class
or school. The current Cumulative Guidance Record, published by the Ministry of
Education, Culture, Sports, Science and Technology, dictates a complete shift from
norm-referenced to criterion-referenced assessment in lower secondary school
evaluation schemes. It is expected that this shift to criterion-referenced assessment
will prevail in upper secondary education as well (Matsuzawa, 2002).

Meanwhile in tertiary education, norm-referenced assessment is usually not a
preferred option except for placement, selection and proficiency decisions. Criterion-
referenced assessment is desirable, but is often hard to achieve. If instructional
materials or textbooks are rather demanding, it tends to be more difficult to assess
students purely in the light of the level of achievement. If the materials are not very
demanding relative to students’ pre-course ability levels, students may obtain good
grades fairly easily.

While both norm-referenced and criterion-referenced types of assessment have
distinct roles in tertiary or any other formal education, the latter is more suited to
the purpose of assessing the individual students’ learning status. A subcategory or a
variant of the latter type is individual-referenced assessment (Matsuzawa, 2002). In
the last-mentioned framework, the students should be assessed in terms of the
amount of learning or growth they show. Thus, less proficient students will not
automatically be disadvantaged in a sense that they can learn and show signs of
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growth just as well as more advanced students.

2. Methods of assessment
2.1 Testing

Tests are still the most frequently used means of EFL. assessment. They are
variously called exams, tests and quizzes, depending on “their scope, importance,
function, and the care with which they have been prepared’. (Genesee and Upshur,
1996 140). There are a wide variety of different testing formats, including multiple-
choice, fill-in, short-answer, performance, just to name a few. All these test types can
be divided into two basic categories: selected response and constructed response
(Brown and Hudson, 2002).

Selected-response test items are those that require students to choose the
correct answer from among a set of options. These items are considered easy to score
objectively. Well-designed items of this kind require a relatively short time for
students to complete. They are, however, often difficult for the test writer to create.
They can be quite daunting for students of limited proficiency if incorrect options, or
distracters are confusingly difficult. And they may not suit the purpose of assessing
writing and speaking skills as they require no language production on the part of the
students.

Constructive-response test items are those that require students to produce
language by writing or speaking. These test items are relatively easy to construct.
Well-designed items of this type are considered a more valid measure of writing and
speaking skills. If the input and expected output are straightforward to interpret for
both examinees and examiners, the items can be used effectively and meaningfully
for assessing reading and listening skills. However, this item format usually allows
for varying degrees of correct or acceptable responses, which makes it more difficult
to score. If the answer is retrievable from the test input, the student may copy the
relevant part without fully understanding the intent of the question or the meaning
of the chosen response itself. Items requiring the students to produce translations in
their L1s with regard to specific or overall parts of the test input can be a way to
check the amount and quality of the students’ comprehension. However, the items
are obviously not amenable to assessing more productive skills and can be
counterproductive for students learning receptive skills as well, discouraging them
from trying to understand the target language input the way it is written or spoken.
Another difficulty is that this method works only if the TE understands all of the
students’ L1s (e.g., Japanese, Chinese, Vietnamese, Indonesian, etc.) in the group.
For the writer of this article, the last requirement alone substantially precludes the
possibility of using this method.



In summary, both selective-response and productive-response item formats have
advantages and disadvantages. EFL, TEs should employ a variety of response
formats wisely after taking into account the purpose, context, or other important
practical considerations involved in their assessment.

2.2 Non-test methods

In recent assessment literature, a variety of non-test methods (e.g., observation,
portfolios, conferences, journals, questionnaires and interviews) have been
collectively called alternative assessments (Alderson and Beretta, 1992: Weir and
Roberts, 1994; Genesee and Upshur, 1996; Brown, 1998; 2001; Ekbatani and Pierson,
1999). A common misinterpretation that could stem from this term is that these
methods are distinet from and incompatible with test-based methods. Of course this
is not true. Brown and Hudson (2002: 78) have reservations about the use of this
misleading term and call these methods personal-response items instead. These
items are defined as those that allow for the responses and the ways the tasks are
accomplished to be quite different for each student. Brown and Hudson's term may
not cover researcher- and program-centered observation techniques and the word
“item” does not fit most of the methods in this category well. However, the term is a
simple and yet reasonable reflection of a sound assessment model that all
assessments, in spite of all the difference in structures, should ultimately be based
on the examinees’ responses.

Unlike testing methods, personal-response, non-test methods require no
prescribed criteria for correct or acceptable responses. This allows TEs to assess an
individual student’s learning process more flexibly. A major problem is how to assess
rather unstructured responses in an objective and fair manner.

3. Objectives of assessment

In norm-referenced assessment, educational objectives may not be clearly
identified. In criterion-referenced assessment, setting up educational objectives is a
starting point and one of the most crucial steps in the process of conducting
continuous and target-oriented assessment. Objectives can take many different
forms. Brown and Hudson (2002) categorize a wide range of objectives into three
major domains: instructional objectives; performance objectives and experiential
objectives. A slightly modified and somewhat simplified version of their definition
can be a useful frame of reference in the present discussion.

Instructional objectives are narrowly-focused, short-term specific objectives.
They can be organized around structural items (e.g., present and past tenses),
functional items (e.g, introductions and greetings) and vocabulary items (e.g,
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household and classroom objects).

Performance objectives concern the students' ability to use the target language
to accomplish something in a real-life situation. For example, in a business English
course, the ability to communicate with business clients through e-mail may be
included as part of its performance objectives. In tertiary EFL education, these
objectives are ideally oriented towards students’ academic or other prominent
interests, defined partially in the context of language for specific purposes, or specific
skills that individual students wish to acquire (see Douglas, 2000; 2001; Davies,
2001; Cumming, 2001).

Experiential objectives relate to what the TE wants the students to experience
in the process of their learning. In lower secondary education, for example, these
objectives can be inferred from one of the four assessment criteria specified in the
Cumulative Guidance Record, according to which students' interest in the target
language and its culture and their motivation to learn are to be assessed. It is
probable that tertiary education TEs can accommodate these objectives even more
flexibly. One way is to encourage students to report on their autonomous learning
process through portfolios, journals or/and diaries. The use of journals in tertiary
education will be exemplified in the subsequent section.

4. Assessment in progress
4-1 Selective-response methods
The following three sections will report on some assessment tasks employed by
the writer himself or the Faculty of Communications and Informatics (FCD),
Shizuoka Sangyo University (SSU), with which the writer is affiliated.
Selective-response items, as defined by Brown and Hudson (2002), are
frequently used in EFL textbooks. A well-written item of this type offers an effective
clue to understanding a rather demanding language input and may also give
learners an enjoyable form of problem-solving activity. However, such items can be
more frustrating than constructive-response items for some students if they are too
tricky or undercontextualized. The following is an item of this category found in a
textbook that the writer has used recently, which exemplifies this problem.

Example 1

A: Where do you think I should put this picture?

B: If I were you, I'd put it either next to the door or between the windows.
A: Well, I think beside that picture is better.
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Question: Where is the picture put?
(A) Next to the door
(B) Between the windows
(C) Beside the other picture
(D) Above the other picture

Guessing the end product of a suspended or interrupted dialogue is
pragmatically sensible, but it does not seem very fair to assume that Person A's final
remark will be their ultimate decision without receiving Person B's following,
‘'unwritten' response. This does not mean to criticize a particular textbook that
otherwise offers a lot of high-quality exercises and useful expressions, but to indicate
that TEs need to be aware of potential problems that selective-response items may
inadvertently create.

Asolution to this problem is to tell the students informally that the last speaker
mm the suspended dialogue (Person A) has a final say in the matter, and the other
speaker (Person B) will eventually follow his/her opinion. This solution would not be
justified in a more formal test or exam setting, however.

A similar problem was found in the process of making English entrance tests.
The writer recently examined an FCI English entrance test administered in
February 2002, and found that no less than 12 selective-response items out of 25
underwent varying degrees of modification before they were finalized. Example 2-1
was replaced by Example 2-2 for a reason similar to that discussed above for
example 1, as there is no way of knowing whether person B would respond in the
positive or negative.

Example 2-1 (before revision, conversation gap-filling: Item 12)
A: You look really hot.
B: Yes, I came on my bicycle.
A: Would you like some orange juice?
B:( 12 )
1 I hate orange juice.
2 Yes, I'm really hungry.
3 Yes, please. I'm really thirsty.
4 No, thank you. I'm not thirsty.
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Example 2-2 (after revision, Item 12)
A: You look really hot.
B: Yes, I came on my bicycle.
A: Would you like some orange juice?
B: Yes, please. ( 12 )

1 I hate orange juice.

2 T'm really hungry.

3 I'm really thirsty.

4 T'm not thirsty.

When the earlier (V1) and finalized (V2) versions of the whole test were post-hoc
analyzed using two randomly selected samples of SSU students, all the V2 test
quality statistics in the analysis (e.g., mean score, item discrimination, NR reliability;
CR dependability, etc.) outperformed the V1 counterpart (for more details, see
Norizuki, 2002). While this finding is encouraging for the entrance test makers and
demonstrated that their hard effort was worthwhile, EFL: TEs must recognize that
all the selective-response items cannot be subjected to such intensive scrutiny. In
short, language learning cannot be measured nor assessed by selective-response
items alone.

4-2 Constructive-response items

The writer of this article used to depend heavily on selective-response items in
quizzes and tests used for classroom assessment. Now constructive-response formats
are almost always used instead in his quizzes and dominate approximately nine
tenths of the total items in his term-end or end-of-course achievement tests. (In some
of his recent term- and course-end tests, all items were made in constructive-
response formats, reflecting the aims of the classes, as shown in example 7.) The
rationale for this change is reflected in the writer's current view that learners need to
practice producing certain forms of target language in order to improve their ability
to understand the language input better and to act on it more meaningfully.
Examples 3 to 6 refer to actual items recently used in his classroom quizzes. (The
concept of a quiz is not usually discussed nor defined in language assessment
literature. A rare exception is Cohen (1994).)



% H it

Example 3
1. Daniel learned about (¢ ) blossom viewing. ({£7)
2. He is learning Chinese (¢ ). (3
3. They (8 are very complicated, so he is often (c ).
4. Kenji is planning to study (a ) next year. (B*#3°%)
5. Kenji reads an English newspaper (a ) almosteveryday (F&#HL0)
6. Daniel thinks that Kenji should (¢ ) with English-speaking people as often as
he can.
7. Kenjisays, "Tlook (f ) to having our first English lesson." (%552 p)
8. The buttons are in an (e ).
9. Did you see the memo from (p )?  (AFRH)
10. Just (d ) the extension number. (Ei5%9 )
11. Your computer will (b ). (B—kmE3)
12. I'm sorry, you must have the (w ) number. (FHELY)
13. The woman will try to (r ) him by e-mail. (4 35)
14. Employees need to fill out the (i ) form. (%)
15. Each department's fax number is (p ) above the fax machine. #&7~X5)

Example 4
Type 1:
Students read pages 34 and 35 and the special column known as the Yellow Panel on
page 39 of their textbook and then answer the questions in English or Japanese.
Short answers are acceptable.
pp.34-35
1. When did Henry Ford become an apprentice at a machine shop?
2. How long did he work as a travelling repairman for a firm that made portable
steam engines?
3. Which car inspired William H. Murphy to set up the Detroit Automobile
Company? (EDBUTEE L TRpLEH ?)
4. Why did Ford fail twice to put his car into production quickly enough? (72t 2[A]
I ?)
5. Where did Henry Ford build the Quadricycle? (p.35YP &2 CfE~7-2)
10. Where can shares and stocks in the company be sold and bought? (p.39 YP)
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Type 2:
The students read pages 38 and 39 and fill in the blanks in the summary passage.
pp.38-39

In the early years of motoring, cars were luxury items and expensive to buy.
5 ) made a big profit on each car. Henry Ford believed that the car should be
( ) to everyone as a means of personal transport. He was determined to sell cars
to the & ) market. After Malcolmson left the company, the company started
building %(a ) cars for ordinary people.

Example 5
The students are to answer the questions they will hear by filling in the blanks and
then copying the complete sentences or phrases below onto the separate answer
sheet.

1. Two ( Yand (X ) colas.

2.( ) colas.

3.8 )yen

4. They are ( ).

5. They have some interesting ( ).

Example 6

The students explain one word chosen from those written in five word cards drawn
from an envelope in English. They are encouraged to write as much as they can and
in as much detail as possible on the separate answer sheet. (There are twenty cards
altogether. Among the words written on the cards are 'elephant’, 'season’, 'Australia’
and 'gesture’. This quiz is based on a game activity in which they are to guess the
words from a teammate's drawings or verbal hints.)

Example 3 shows the most frequently used type of quiz items in the writer's
classes. The students are to listen to the oral input from the audio tape, and to fill in
the blanks with words used in the input. The Japanese clues are provided to
facilitate the students’' comprehension and their attention to the target expressions
m a rather complex input. The main advantage of this format is the ease of
preparing items. Another important advantage, which should not be overlooked, is
the ease of covering a wide range of key expressions. A disadvantage is that students
tend to focus on specified words alone but not the way the words are used in context.
A quiz of this format takes about 10 to 15 minutes to complete.

Example 4 illustrates two types of quiz items used together in the second-year
reading class. Type 1 items are all in the form of wA-questions. Japanese clues are
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provided to alleviate ambiguity and to avoid common misinterpretations that can be
made by the students. The students are allowed to answer either in English or
Japanese and also in short forms. The second type is a summary of a three-page-long
text. The students can focus on key expressions, but since the sentence structures
are largely modified and simplified, they are not likely to complete the blanks fully
without understanding the organic link between the original text and the summary.
A quiz of this type is quite challenging, but not too difficult if the proper amount of
time is accorded. Twenty to thirty minutes should be allowed for the students
concerned.

Example 5 forms a part of a single quiz coupled with items illustrated in
example 6. This format is designed to prompt students to produce a full sentence or
meaningful unit of utterance in response to the stimulus question. Although there is
very little creativity allowed for in the students' production, it is hoped that students
will be more conscious of their target language use through their controlled output
than in the word-only item.

Example 6 illustrates an attempt to incorporate a kind of supplementary fun
activity into the broader assessment framework. A simple, well-designed game or
game-like activity is entertaining for the majority of the students, and is a useful
way to create a cooperative and harmonious mood among the students. There
remains the question of what it is aimed at in the process of language learning and
assessment. The purpose of using the particular set of questions listed in example 6
for classroom assessment was largely symbolic, reminding the students that the
game was purposefully introduced in the course of the language program. Rather
than clinging to the formal assessment of narrowly-focused instructional objectives
and lowering the confidence of students of limited proficiency, assessment should
have an added role in arousing students’ natural interest in learning to use a foreign
language. This affective role enables students to recognize that the quiz is not fearful
nor stressful, but can give them an enjoyable learning experience. (Brown (1998)
provides a practical collection of informal assessment endorsed by teaching
practitioners around the world.)

These quizzes can be considered as a variety of class progress tests. They serve
not only as a part of final summative grading, but also as a teaching device "to
stimulate learning and to reinforce what has been taught." (Heaton 1988: 171)

Example 7 illustrates a recent end-of-course test for the first-year mandatory
EFL class. (The name of the course is Reading Skills I. But the intended nature of
the course is not limited to reading, but rather the integration of the four skills.) No
selective-response items were included in the test as the major aims of this class
were intensive reading aloud and writing (or copying) of passages in the target
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language.

Items 1 to 10 in Section 1 take the form of a quiz format shown in example 3.
The audio language input was given only once for these items. Meanwhile, for the
rest of the items in sections 2, 3 and 4, the students were allowed to listen to the
input as often as they wanted within a specified time range (90 minutes minus the
time spent for section 1) using the memory function of the selflearning language
laboratory system.

Section 2 items are a variant of item formats in examples 4 (Type 1) and 5,
tapping the students’ ability to comprehend the text delivered in audio input, and to
answer in English (in full or short forms) to the stimulus questions printed on the
test paper.

Items in section 3 are a variant of those in section 1. The Japanese clues are-
provided as a signpost for the missing expressions in the expected responses.

In section 4, students have to reproduce the whole text mutilated with diagonal
lines with the aid of audio input. They are encouraged to create meaningful
alternatives if they cannot identify some missing parts.

These four types of items in the course-end test were pre-specified before the test
so that the students would not feel anxious about what they would see in the test. In
addition, all the item types were more or less familiar to the students as they were
frequently used in daily classroom assessment and learning activities. For the
learners, the final test is actually a series of quizzes and learning tasks combined
together. The course-end test can justifiably be a summary or gist of daily continuous
assessment. It should not be the one and only means of assessment to be taken into
account in awarding a final grade.

One important missing element in the writer's present assessment framework
is a formal means of assessing speaking. In the mandatory EFL class mentioned
above, two short read-aloud tests were conducted on an individual basis during the
regular class session. These were extremely time-consuming, and students have to
wait long for their turns while doing some in-class assignments. The tests reveal
something about the students' ability in pronunciation and fluency, but virtually
nothing about their communicative ability. Ideally, a more formal, comprehensive
means of oral assessment should be devised. The issue needs to be examined in a
future study.

4-3. Personal-response items

In a typical tertiary EFL class that the writer is in charge of the students'
language ability levels vary enormously. If summative assessment for final grading
is based entirely on cognitive language ability measures, whether they are tests,
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quizzes or a combination of the two, those students with higher pre-course
proficiency will have a notable advantage. In other words, more proficient students
may obtain good grades without much effort whereas less proficient students may
fail to do so in spite of their efforts. Is this fair?

In order to tackle this problem and to make assessment more learning- and
growth-oriented, the writer of this article introduced dialogue journals in his
listening class in the 2000/2001 academic year and in the reading (general EFL)
class at the outset of the 2002/2003 academic year (for a discussion of listening
Journals, see Hasegawa and Norizuki, 2001). Table 1 provides a set of guidelines for
writing reading journals adopted in the current fall/winter semester.

Table 1: Guidelines for Writing Reading Journals

*Students are asked to keep journals on what they've studied at home or elsewhere
outside of the class in terms of the following points. They are to submit the journals
five or six times on specified dates during a semester.

1) Materials used

a) classroom textbook: numbers & names of units and pages studied
b) Internet sites or other materials used: names of sites, articles, etc. with attached
photocopies or printouts if possible

2) Method (be as specific as possible)

3) Things they find difficult to understand or their questions to the teacher

4) Comments (effects of learning, things they find interesting, etc.)

The following 9 excerpts are from journals written or drawn by different
students enrolled in the writer's listening and reading classes in the 2002/2003 year.

Excerpts 1 and 2 show two of the best journals delineating the student's process
of learning listening, reading and writing skills. In excerpt 1, the student followed a
similar set of pre-specified guidelines. She was particularly adept at elucidating
important linguistic and communication problems, referring to actual problems and
her own episodes of language use. In each of her entries, she tried to include some
good questions to create opportunities for communication with the teacher In
excerpt 2, the student followed the guidelines described above. She adopted a highly
mtensive, well-organized approach to read-aloud and write-a-lot exercises, starting
with intact passages followed by three levels of mutated passages, and eventually
learning to read and write passages without looking at them. She diagnosed her
major problem as lack of vocabulary knowledge, and provided self:devised
vocabulary quizzes on a regular and frequent basis.

In excerpt 3, the student showed how much she understood the words in the
blanks each time she listened to the song, and described her specific problems in




detail. She persevered with this laborious approach in each of her six entries.

Excerpt 4 shows a famous fairy tale chosen by the student as part of his
extensive reading practice. In his second entry, he chose Puss in Boots.

Excerpt 5 displays portions of a student's journal in which he discovered and
discussed the unique use of tense and aspects in on-line newspaper articles. He is the
only student who is handing in typed journals in the current semester. The teacher
(the writer of this article) was pleasantly surprised to find in his first reading journal
his ability and willingness to explore his own way of learning English, which was not
very noticeable in the first-semester listening class he enrolled in.

Excerpt 6 is a student’s handwritten extract of Aladdin supplemented with her
vocabulary practice and comments. As part of her six-page-long, dense journal entry,
the student demonstrated her read-and-write-a-lot approach as a means of exploring
and personalizing her favorite story. This journal entry is a showcase example of the
ultimate combination of an intensive writing approach and reading for pleasure.

Excerpt 7 shows a part of an article on the latest computer games that the
student accessed through the Internet and a portion of his comments and questions
about it. With the help of the Japanese translation available, he was able to
comprehend a relatively difficult, technical article fairly well and tried to get into the
details through communication with the teacher.

Excerpt 8 is a skit writing assignment submitted with the student’s listening
journal. Her elaborate drawing demonstrates more than any explicit compliments
that journal writing can be enjoyable and that it is not necessarily the forced output
of a learning activity participated in unwillingly.

Excerpt 9 looks at first sight as if the student had simply copied the lyrics of an
English song apparently made by a nonnative writer of English. The student’s
comments, however, reveal that he actually translated a Japanese pop song into
English. He found it particularly difficult to identify the subjects of verbs that are
missing or vaguely presupposed in the original Japanese version. Although his
translation is far from perfect and a question remains as to the ‘translatability’ of the
original song, his painstaking effort to create English and his own unique language
learning experience should be highly commended.

For the on-going reading or general EFL class, the writer is planning to award
10 % of the points of the total summative assessment to journal writing, and
maximally 5% more points will be awarded to outstandingly well-written journals.

The aforementioned samples are some of many well-written journals. It is
important to notice that they were not necessarily produced by the students with the
best English language proficiency or achievement scores. (It was found that the
overall ratings for the reading journals collected in the 2002 spring/summer
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Excerpt 8: A sample of a student's dialogue journal (8)

Tomoko = Eycuse me. Tim _—

/00147”3) for _a s[er +thaet

i ﬁ*&lj*ﬁwidm%wu know __wheye it 757
Saclﬁiyv: Yes there’s  one Jewelry ;ko? ’
T : Could Vou toll _me the @ay v the sk'jp -
S Sure. Tun vig\m{ at the et corner A+ the second - i
interSection , turn left. At +he end o tun right. o
Keep  on walkfncly about 3% meters. 4
T | bey Your lparclon. : ;
G = (Ye?em* ) L
T : How [Oh\a} does Tt ﬁ\d‘ me TZYHVG‘. ot The S“/wo,P.)
S Iy qug about 20 _minites op  —foot
T : Is heve a *;LNY'f’Cm‘f'? -
Sz Sor\g/ No.. dea Are _you Ok?
T : Yes and  No. o MB®Ra Lo S WAL
S - Shall 1 guide 7 QU Danal
T Yes, F&ea;e. thanks: GFL:]—L'I‘UX nat
S YouYe. welcome 1 4. r\h-\[ \
P e T
o \%% %\\ _lru n'ﬁ‘r\ H/f :
r’ AN SR
B ‘g_] -A,__V,Q,\AAJ**, ‘l D D B B!
e el ey )|
e - —
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188 I froad
& Ll 5 oo
: F 0|
. _ A~ 7T _a | ,

GOD(A \;ﬁ é\/Nme\’/ K,\d‘\ll‘i\
\Nu\\ (kqu| ‘ KOKUYO




Learning- and Growth-Oriented Assessment in EFL

LML YEN IR

sroy funseq BN HEBOWE
CeNeITANZY

ooy Auneq 3@ T14 —wI X

RILYEL TTCUIROW
SRIINLECE KOIWEINZYR

CHIN 421BOXY
RS Rl
VERTHYINT ~L )L COW

VLOAMITYTIY 2
oy Anseq UMW TIHAOWE ANHNIT DIFARLE
YN IIARBR CXUGUBNES

ooy AUNeeg IMW DI ~\ 1S ACLLADEA Anveg sei ‘oeH

23geUIVEYE YROXFH ROIRNX<4 £
0y AuNsea T2 UM S3ELOTT ALH0>%2%F
2ATIHIURNZCH XLL—fDER YIG-EOK

osou Auieag 1 BIYR SN

Y E-OY>RN &*lﬂ.ekﬁ
VOB UICANMIVIT #P\_Hiﬁﬂ

LETHYRYNCH BRLYD (KW ULALOAE hneog ssing ‘oyen

THOR OFONIHA 841 130K NSYADWOL i3t

3S04 ANILS3a

LA SN B 7 S S R
SR Y TR Y R A T T T T 3 W F
T Yy W ¥, A S 7 ¥y F g
TR TR T Y T TR W YT §
TR A U ) | I ) Pl > 7 - W +iv
TR TR OR TR WY ¥V R Y e TTATTY YT v
T e = —
S A . N B

] TETYTTETTY R Ry

I B NN NCRE N A N S

L BRIV B - S Jan S S S S
|4|w|muiaa-ew.m.mnuh‘mq«

% R AR WY TT @ W Y ¥ % ¢ ¢ W §

g 1wy 93%25590)

h FE S g i T

) SEUFEpIM v fiTeuor U apud —pwr—uwer——

: - 1P Liﬂlwal
~ag-0f DA b&% .ee i._ - ._ 3%.

\ _,: aél
U R T ol e— -
AN » set :-&1 MI‘— A,‘mn. — trtom tmten e e —— :e v ;.‘Jq
ELYEE N 2
A kL WOt IR PSR D e
‘4
G ey

Luye iy BT S Ot o B

a::&:?ru...

.l..tﬁﬂl%!-me o e v pebwap e ey

AT T Ty, AR a o
&%a_‘a " ‘ gé.id?%&.ﬁ.&m? L% R Sy L R S Y S
J.vq_ﬂﬁ A ]
T ;ﬁ@ ~= :w\rgcmﬂﬂ - T TR TR R
2 pe N . A%
cvuhr#,. Fred s Ge iy T e

gy
Pl 1) m?ﬁﬂ_aiﬁqﬂll
2.2 U\l !

L mw--n W ¥ IR OOW Y e gJoenm A . o
[T 633 T o i S S I w..@,,!wﬁ B e A . SRl i B

. ¥ LA ¥ ¥ g

LA ﬂﬂ«l&ﬂn dmu ¥ 4 :. “v AT T Y e w “wvd Y gﬂﬂl&.‘ﬁﬁli«ﬂlggﬂﬁmjj
T U Y TR R O Y W T TR T T W % .4&%2?:&
AR, A S S A A 7 v

AL AL Ly v 2%
7N LI T AW ¥, El 1A ¥ 4 o d‘ldnxﬂ.}l.u‘l'al‘ﬂ ¥ B %

M- B L | el WI THTNTIATTTETETATTERE T O ¥

TUTTITTIT T ST T e e s e A < v 3§ .

() Teuanol endoyerp sjudpnis € mo m_nﬁam< 16 140Xy



% A i

semester class were negatively correlated with TOEIC Bridge total scores, its
reading subtest scores and the end-of-course test, measuring -.34, -.36 and -.29
respectively. The ratings for listening journals collected in the same period were
moderately correlated with the quiz and the course-of-end test scores, showing .50
and .44 respectively, and yet were virtually uncorrelated with the TOEIC Bridge
listening subtest scores (.06).)

It must be admitted that there are some students who do not appear to enjoy
writing journals. These students may not be happy about the fact that they are being
partially assessed by their journals. Some of them may want to write good journals,
but simply do not know how. A question can be raised about the fairness of this
assessment tool. However, this question is analogous to the fairness of testing varied
levels of students on a common metric (for discussions of fairness in testing and
assessment, see Davies, 1997; Shohamy, 1997; 2000, Hamp-Lyons, 1997, 2000; 2001,
Kunnan, 2000; Ross, 2000; Lynch 2001; Norizuki, 2002). By combining multiple
methods of assessment, it is expected that assessment will become fairer and more
accountable for the process of language learning and growth on a more individual
basis.

It seems that the students in the writer's classes are gradually getting to
understand this multi-faceted view of language learning and assessment. As far as
journals are concerned, the teacher has more knowledge about individual learners,
enabling him to offer both formal and personal feedback to their comments and
questions, while an increasing number of students are responding verbally or
nonverbally to the feedback. There is a sign of general improvement with the
students’ ability and motivation to write about their learning process in journals.

5. Conclusion

The concept of assessment has mostly been associated with selection, grouping
and grading. These are important functions of assessment, but they are not all what
assessment is meant to be. Assessment in the 21st century should exert its active
influence on the process of language learning. While fostering a student's self-
learning ability and motivation to learn the target language, assessment should help
him/her to identify both learning and language problems. Assessment should not be
confined in its scope to decontextualized, structural or lexical knowledge of the
language. EFL TEs should design their assessment to activate learners’ language
learning and enhance their ability and eagerness to use the language in a
meaningful context.
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